
Citation: Osuna-Rodríguez, M.;

Amor, M.I.; Dios, I. An Evaluation of

University Students’ Perceptions of

Gender Violence—A Study of Its

Prevalence in Southern Spain. Educ.

Sci. 2023, 13, 178. https://doi.org/

10.3390/educsci13020178

Academic Editors: Peiying Chen,

Michaela Gläser-Zikuda,

Albert Ziegler, Svenja Bedenlier,

Susanne Bruckmüller, Ya-Ling Wang,

Tsui-Chun Hu, Li-Yu Hung,

Katrin Kinzelbach and

Maria Rentetzi

Received: 13 January 2023

Revised: 2 February 2023

Accepted: 4 February 2023

Published: 8 February 2023

Copyright: © 2023 by the authors.

Licensee MDPI, Basel, Switzerland.

This article is an open access article

distributed under the terms and

conditions of the Creative Commons

Attribution (CC BY) license (https://

creativecommons.org/licenses/by/

4.0/).

education 
sciences

Article

An Evaluation of University Students’ Perceptions of Gender
Violence—A Study of Its Prevalence in Southern Spain
Mercedes Osuna-Rodríguez 1, María Isabel Amor 2 and Irene Dios 3,*

1 Department of English and German Philology, The Intercultural Chair “Córdoba Ciudad de Encuentro”,
University of Cordoba, 14071 Cordoba, Spain

2 Department of Education, University of Cordoba, 14071 Cordoba, Spain
3 Department of Psychology, University of Cordoba, 14071 Cordoba, Spain
* Correspondence: irene.dios@uco.es

Abstract: Discovering students’ beliefs and values as regards gender violence is a fundamental
factor when attempting to tackle this problem in the sphere of universities. This study presents the
validation of a scale for university students’ perceptions of gender-based violence, denominated
as the Gender Violence Perception Scale (GVP-S). This scale measures the degree to which the
aforementioned perceptions are influenced by gender, the university degree in which participants are
enrolled, the type of school to which (i.e., private or state) they attended, and the level of education
reached by their parents. The study was carried out with a sample of 1870 students at the University
of Cordoba (Spain), and its results revealed that: (1) the GVP-S is well adjusted to and has the
optimum psychometric properties for the sample studied, and (2) there are significant differences
according to gender, the university degree being studied and the students’ parents’ education, but
not the type of secondary education establishment attended. The conclusion that was reached was
that it is necessary to carry out more research in this area, to provide preventative measures and
training programs regarding gender violence to university students.
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1. Introduction

Gender violence can appear in many forms and it is a problem that is the most
brutal symbol of the inequality that exists in our society [1,2]. This type of violence is
directed toward women for the mere reason that they are women, since their aggressors
consider them to lack the minimum rights of freedom, respect, and decision making [3]. At
the 4th World Conference in 1995, the United Nations Organization recognized violence
toward women as an obstacle to the attainment of the objectives of equality, development,
and peace. In addition to violating and destroying the enjoyment of human rights and
fundamental liberties. Organic Law 1/2004, of 28 December 2004, and which concerns
Integral Protection measures against Gender Violence, is defined as being a declaration of
the relations concerning power that have been historically unequal for men and women [4].
The conquest of equality and respect for human dignity and people’s freedom should be
a priority objective at all levels of socialization. According to the theoretical review that
we have carried out, it is possible to state that gender violence is the result of multiple
factors, including learning and culture, and in order to analyze and understand it, it is,
therefore, necessary to consider all its dimensions and the social structure in which this
phenomenon occurs [5]. Social relations are influenced by the stereotypes of femininity
and masculinity that are socio-culturally established and created and, in turn, transmitted
from one generation to another. This traditional model of assigned attributes gives much
more power to men than to women. In fact, the role of by women in not too distant
historical eras was that of inferior beings who were subjugated by men and who were
their property. Violence toward women is the most extended type of violence in humanity.
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The most accepted definition of gender violence is that which appears in Annex II of
the First Report of the 4th World Conference on women, which took place in Beijing
(Peking) in 1995: “All acts of sexist violence whose possible or real result is physical,
sexual or psychological damage” [6]. In this conceptual framework, violence is defined
as “physical or psychological coercion exercised over a person in order to invalidate their
wishes and oblige them to carry out a particular act” [7]. We have followed the suggestion
of Gallardo-López and Gallardo and classified gender violence by taking into consideration
two principal criteria: the environment in which this violence takes place and the different
ways in which it manifests itself in a couple [8].

This study focuses on violence against women in the context of relationships within
couples. It specifically analyzes the perception that university students have of situations of
risk within the couple that lead to gender violence against women. Knowing these beliefs
and detecting the students’ values concerning gender violence is fundamental as regards
tackling this subject in the university environment. Organic Law 1/2004 states that some of
the objectives of the education system should be education regarding fundamental rights
and liberties, and equality between men and women, along with the exercising of tolerance
and freedom within the democratic principles of coexistence. Its principles regarding
quality should similarly include the elimination of those obstacles in order to attain full
equality between men and women, and education with which to prevent conflicts and for
their peaceful resolution [4]. Universities should understand and foment the transversal
education, teaching of and research into gender equality and non-discrimination in all
their academic environments, because gender violence is a problem that is present in all
spheres of society, including universities. This has been demonstrated in numerous national
and international research works [2,9], which state the need for preventative measures,
attention, and eradication in the university context.

Students’ perceptions of gender violence are influenced by many factors, of which
it is possible to highlight their family environment, the information that they receive via
different means of communication, the degree that they are studying, their gender, and the
education that they receive throughout their lives [2–10]. These may, owing to their parents’
possible sexist conceptions and attitudes, mark their future interpersonal relationships.
According to the study carried out by Vara-Horna et al. [11], 65% of students have been
harmed by their current or ex partners, with psychological violence predominating over
physical violence and having negative effects on their academic performance and, in the
majority of cases, resulting in them giving up their degree. With regard to gender, men
have a fundamentally greater tendency to blame female victims for the violence they have
suffered, while women attribute responsibility to the person who committed the abuse
and consider violent incidents to be more serious [12–15]. Males similarly tend to condone
the use of violence against their partners and to agree with the existence of masculine
privileges to a greater extent than women [16,17]. For example, when studying a group
of adolescents, Díaz-Aguado observed that the women rejected the use of violence in any
circumstance to a much greater extent than men, while the men tended to justify it [18]. In
fact, 15% of the boys interviewed considered that the victim of violence is, in part, to blame
for the situation. In their study, Yanes and González similarly observed that students with
more traditional beliefs as regards the social and family role of women find women to be
more responsible for conflicts within couples than do those who have a less traditional
view of these roles [19]. However, no differences have been observed as regards other
aspects of these conflicts, such as the perception of their frequency and gravity, or the
males’ responsibility for these conflicts. In short, it has been detected that men and people
with traditional attitudes toward gender roles generally tend to have positive attitudes
toward violence against the women in couples, when compared to women and people
whose attitudes toward gender roles are egalitarian.

The study on sexism and gender violence carried out by Rottenbacher found significant
differences according to the type of degree that had been studied, with the balance being
tipped in favor of Social Science students when compared to Science and Engineering
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students. With regard to the university at which they were studying, the same authors
found that students at state universities were more likely to discriminate against women
than those at private universities, i.e., sexism is mediated by the socio-economic and
social/family situation [20]. They also concluded that men have more prejudices than
women, and that their ideas are more sexist, and they attribute certain roles to women.
These results are similar to those found in other research, and it is thus reasonable to assume
that sexism is a risk factor that plays a role in violent behavior toward women [2,3,5,6,21,22].

Another factor that has been related to the attitudes regarding violence toward the
women in couples is the parents’ level of education. For example, Yoshioka et al., observed
that between 24 and 36% of a sample of Higher Education students from four universities
justified violence in a couple under certain circumstances, with the education they had
received and their parents’ academic education being the only demographic predictor in
the research, such that the higher the level of the parents’ education, the lower the level of
justification, and vice versa [17].

Although this result may be encouraging as regards preventing this problem, there is
not always a correlation, since a high level of education does not guarantee the presence of
unfavorable attitudes concerning violence toward the women in couples [23].

There are numerous scales with which to evaluate the different dimensions and
constructs of gender violence [24–27], but not all of them contemplate the repercussions
that the education received in and culture of the family environment may have on students’
perceptions of gender violence [2,17,28]. This study presents the validation of a scale
with which to evaluate university students’ perceptions of gender violence. This scale
measures the degree to which these perceptions are influenced by gender, the degree being
studied, the type of secondary education establishment that the students attended (state
or private), and the students’ parents’ academic education. There are numerous scales to
assess different dimensions of gender violence.

2. The Present Study

Taking into account the above, the following objectives were proposed:

Objective 1: To analyze the psychometric properties of the Gender Violence Perception
Scale (GVP-S).

Objective 2: To evaluate university students’ perceptions of gender violence according to
their gender, the degree they are studying, the type of secondary education establishment
that they attended (state or private) and their parents’ academic education.

With regard to these objectives, the following hypotheses are proposed:

Hypothesis 1: The Gender Violence Perception Scale (GVP-S) has a good fit and has the optimum
psychometric properties for the sample studied.

Hypothesis 2: Women will have a greater perception of situations in which there is violence
toward women.

Hypothesis 3: Social Science degree students will have a greater perception of situations in which
there is violence toward women.

Hypothesis 4: The students will have similar perceptions of gender violence, regardless of the type
of secondary education establishment that they attended.

Hypothesis 5: University students’ greater perceptions of situations in which gender violence
occurs will be related to their parents’ higher levels of academic education.



Educ. Sci. 2023, 13, 178 4 of 12

3. Materials and Methods
3.1. Participants

The participants were a total of 1870 students at the University of Cordoba (Spain).
The procedure followed to select the sample was incidental and based on accessibility.
Participants belonged to undergraduate courses whose teaching staff made a commit-
ment to collaborate with the research project. Consequently, the students enrolled in the
aforementioned courses were the subjects from whom the data was gathered.

Those degree programs in which the teachers committed themselves to collaborate
with the research participated. In addition, all students who were in the classroom during
data collection participated.

The sample was eventually divided into two sub-samples: a first sample corresponding
to an exploratory study composed of 220 students, and a second sample made up of
1650 students, which corresponded to the confirmatory study. Of these students, 25.1%
were male and 74.9% were female, and their ages ranged between 17 and 59 (M = 20.88;
D.T = 3.606).

3.2. Instruments

Information was obtained through the use of an ad hoc questionnaire composed of the
participants’ socio-demographic data (e.g., gender, parents’ level of studies) and questions
regarding possible first-hand experiences of gender violence. These gender violence-related
variables measured the degree to which the participants knew someone who had suffered
something related to gender violence or sexual harassment (e.g., “threatening/intimidating
e-mails or text messages”). This instrument was presented by means of a unifactorial
12-item Likert-type scale (see Table 1) on which the scores varied between 1 (Never) and
5 (Always).

Table 1. Items on the Gender Violence Perception Scale (GVP-S).

Instrument Items

GVP-S

GVP1 Constant control (of one’s activities, of who one is allowed to be
with, etc.)

GVP2 Jealousy (feeling of possession)
GVP3 Threatening/intimidating e-mails or text messages
GVP4 Physical aggression
GVP5 Psychological aggression
GVP6 Sexist comments
GVP7 Pressure to maintain an emotional and/or sexual relationship
GVP8 Kisses or caresses without consent
GVP9 Feeling uncomfortable, or fear of feeling harassed and intimidated
GVP10 Obscene comments, rumors or attacks regarding one’s sex life
GVP11 Preferential treatment or better grades in return for sexual favors

GVP12 Degrading use of images on the Internet, although viewed as a
“joke”

3.3. Procedure and Data Analysis

Data collection was carried out by first contacting each of the university departments
in order to provide information and obtain consent for participation in the research. Once
consent had been obtained, the participants were asked to fill in the questionnaires, which
took approximately 30 min. The participants, all of whom were adults, provided their
informed consent in writing and were informed about the voluntary nature of responding
to the questionnaire and that the data provided would be treated in an anonymous and
confidential manner. Any doubts that arose were dealt with, and data collection took place
without any incidents. The process was followed in accordance with the ethical principles
stated in the Helsinki Declaration.

The development procedure employed to carry out the study took place in two
different phases. The purpose of the first phase, which was of an exploratory nature, was
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to examine the factorial structure of the instrument. More specifically, the Factor 10.9.02
program was used to carry out an Exploratory Factorial Analysis (EFA) with the objective
of determining the number of underlying factors. The purpose of the second phase, which
was of a confirmatory nature, was to validate the factorial structure of the instrument
examined in the previous phase, to analyze its psychometric properties and to apply it [29].
This was done using a Confirmatory Factorial Analysis (CFA) and by employing the EQS
6.2 program.

Since an absence of normality was detected in the first phase, the Robust Estimation
Method was employed. The modal’s fit was interpreted by employing Satorra–Bentler’s
chi squared (x2S-B) and x2S-B/df. Other indices not affected by the sample size were also
considered, such as the NNFI; NFI; CFI, and IFI, where values of ≤ 0.95 were employed as
criteria with which to assume a good fit [30,31]. Finally, values of between 0.05 and 0.08 for
the RMSEA were also considered to indicate that the model had a good fit.

A descriptive and comparative analysis was also carried out in the second phase,
using the SPSS 20 program. The Mann–Whitney U test was employed in order to determine
any differences among violent situations according to sex and type of secondary education
establishment attended. Moreover, the Kruskal–Wallis test was used to verify the existence
of differences in the perception of violent situations according to the degree being studied
and the parents’ level of academic education. The level of confidence was 95% (p < 0.05)
and 99% (p < 0.01), depending on the case.

4. Results
4.1. Exploratory Factorial Analysis of the GVP-S

The results obtained from the EFA, the Kaiser–Meyer–Olkin test (KMO = 0.897) and
the Bartlett–Sphericity Test (Bartlett Test = 1234.988; p < 0.01) indicated that the sample was
ideal to be able to carry out the CFA. Table 2 shows the descriptions of each item, along
with their factorial weights.

Table 2. Univariant descriptive analyses, factorial weights and EFA communities.

Item M SD Skewness Kurtosis F1 Comm.

GVP1 3.50 1.337 −0.581 −0.790 0.715 0.511
GVP2 3.84 1.239 −0.951 −0.125 0.672 0.452
GVP3 2.54 1.408 0.454 −1.077 0.750 0.563
GVP4 2.03 1.373 1.075 −0.247 0.609 0.371
GVP5 3.22 1.498 −0.291 −1.335 0.821 0.675
GVP6 3.22 1.372 −0.280 −1.106 0.745 0.556
GVP7 2.40 1.434 0.591 −1.050 0.754 0.568
GVP8 2.12 1.282 0.932 −0.259 0.715 0.511
GVP9 2.44 1.426 0.511 −1.124 0.739 0.546

GVP10 2.48 1.425 0.438 −1.144 0.718 0.515
GVP11 1.47 0.918 2.278 5.007 0.459 0.211
GVP12 1.86 1.229 1.227 0.271 0.513 0.263

4.2. Confirmatory Factorial Analysis of the GVP-S

The robust maximum verisimilitude estimation method was employed in the second
phase owing to the fact that the data lacked the normality required to be able to use a
unifactorial model (see Figure 1). The various goodness of fit indices of the model were
considered suitable: x2S-B = 524.3078; p = 0.00 [32]. Those that evaluated the relative fit of
the model and those that were not affected by the sample size had high values, indicated
their fit to the model: NFI = 0.961; NNFI = 0.957; CFI = 0.965; IFI = 0.965; RMSEA = 0.074.
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Figure 1. CFA Model for GVP-S.

The polychoric correlations among the items of which the scale is composed were
positive (Table 3). Moreover, the indices obtained for reliability and internal consistency
were considered to be satisfactory for the instrument in general (α = 0.899).

Table 3. Matrix of polychoric correlations among GVP-S items.

Item 1 2 3 4 5 6 7 8 9 10 11 12

GVP1 1
GVP2 0.804 1
GVP3 0.593 0.658 1
GVP4 0.486 0.397 0.667 1
GVP5 0.658 0.633 0.656 0.716 1
GVP6 0.503 0.574 0.477 0.466 0.665 1
GVP7 0.424 0.490 0.563 0.520 0.558 0.573 1
GVP8 0.373 0.403 0.553 0.570 0.544 0.547 0.774 1
GVP9 0.490 0.464 0.621 0.587 0.638 0.559 0.664 0.757 1
GVP10 0.386 0.450 0.488 0.471 0.546 0.619 0.598 0.624 0.675 1
GVP11 0.188 0.205 0.425 0.473 0.309 0.298 0.524 0.590 0.513 0.540 1
GVP12 0.265 0.310 0.372 0.418 0.414 0.480 0.462 0.497 0.474 0.585 0.596 1

4.3. Application of GVP-S: Evaluating University Students’ Perceptions of Gender Violence
According to Gender, Degree Studied, Type of Secondary Education Establishment Attended (State
or Private) and Parents’ Academic Education

The results of the Mann–Whitney U test for independent samples obtained for the
comparison of gender as regards the participants’ perceptions of gender violence revealed
that the women obtained higher scores than the men for most of the items (see Table 4).
The women scored significantly higher than the men in all cases, except for the perception
of uncomfortable situations or fear of feeling harassed and intimidated, and in situations in
which there are obscene comments, rumors or attacks with relation to one’s sex life. Both
men and women obtained similar scores in these cases.
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Table 4. Results regarding comparison of perception of gender violence according to gender.

Item

Average Level
pWomen

(n = 1232)
Men

(n = 407)

GVP1 858.87 702.34 0.000 **
GVP2 861.94 701.49 0.000 **
GVP3 840.71 759.47 0.002 **
GVP4 834.75 781.29 0.032 *
GVP5 857.81 709.04 0.000 **
GVP6 849.84 729.37 0.000 **
GVP7 834.74 777.06 0.026 *
GVP8 837.17 774.12 0.013 *
GVP9 831.65 786.82 0.086

GVP10 820.58 816.23 0.868
GVP11 806.01 856.22 0.021 *
GVP12 807.97 862.42 0.026 *

Note: * p < 0.5; ** p < 0.1.

Regarding the type of studies (see Table 5), those participants enrolled in the degree
in Labor Relations and Human Resources had a significantly lower perception of feelings
of position or jealousy (GVP1) when compared to those enrolled in the degrees in Early
Childhood Education, Social Education, and Psychology. The same happened with those
studying for degree in Primary Education with regard to those studying Infant Education
and Social Education in the case of this item.

Table 5. Results regarding comparison of perception of gender violence according to degree being studied.

Item

Average Range
pSE

(n = 178)
LRHR

(n = 147)
T + T

(n = 101)
PPE

(n = 468)
PE

(n = 616)
PSY

(n = 88)
M

(n = 28)

GVP1 850.37 712.72 753.71 831.58 808.84 818.20 728.52 0.069
GVP2 880.69 734.42 799.24 836.67 782.29 871.42 703.30 0.013 *
GVP3 894.67 829.74 858.05 799.53 789.01 740.34 701.00 0.046 *
GVP4 872.09 811.35 809.98 810.39 798.67 740.44 782.70 0.368
GVP5 951.47 767.25 825.79 815.31 754.17 896.51 825.23 0.000 **
GVP6 953.02 758.63 823.85 779.55 781.73 865.69 895.46 0.000 **
GVP7 874.07 776.38 822.50 791.39 803.72 829.61 774.02 0.450
GVP8 876.88 802.78 843.64 798.58 800.51 751.24 799.87 0.326
GVP9 908.34 797.83 871.56 803.43 784.59 732.72 792.30 0.019 *
GVP10 835.38 829.09 903.72 799.26 789.91 747.56 825.15 0.220
GVP11 803.07 846.37 822.69 803.31 810.06 675.35 896.57 0.027 *
GVP12 811.24 847.72 888.44 799.57 794.03 768.01 895.04 0.254

Note: SE = Social Education Degree; LRHR = Labor Relations and Human Resources Degree; T + T = Tourism and
Translation Degree; PPE = Pre-Primary Education Degree; PE = Primary Education Degree; PSY = Psychology
Degree; M = Master’s Degree; * p < 0.5; ** p < 0.1.

In the case of receiving threatening e-mails or text messages (GVP3) and sexist com-
ments (GVP6), the students on Social Education degrees obtained a higher level of per-
ception than those on Labor Relations and Human Resources, Infant Education, Primary
Education degrees, and the Joint Honors in Tourism and Translation degree. Those study-
ing Primary Education had a lower perception than those studying Psychology and Infant
Education; and the same occurred in the case of Labor Relations and Human Resources
with respect to Psychology.

Psychological aggression (GVP5) was also perceived to a greater extent by the future
Social Educators than by the Psychology, Infant Education, Primary Education, and Mas-
ter’s degree students, as also occurred with feeling uncomfortable or the fear of feeling
harassed and intimidated (GVP9) with respect to the Psychology, Infant Education, Primary
Education and Labor Relations, and Human Resources students. The students on the
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Psychology degree also obtained lower scores for this item than those studying Tourism
and Translation. Moreover, the future psychologists had a lower perception of situations
that implied preferential treatment or better grades in return for sexual favors (GVP11)
than did the students on other degrees.

The results concerning the type of Secondary Education establishment attended were
not different for any of the items (see Table 6). The students who had attended state schools
(those that receive economic support from the state) and the students who had attended
private schools (those financed by the pupils’ parents) obtained similar scores as regards
their perceptions of situations related to gender violence.

Table 6. Results regarding comparison of perception of violent situations according to Secondary
Education establishment attended.

Item

Average Range
pState

(n = 1232)
Private

(n = 408)

GVP1 827.62 781.04 0.142
GVP2 827.20 790.16 0.530
GVP3 825.37 789.55 0.265
GVP4 819.30 812.07 0.275
GVP5 813.86 826.54 0.376
GVP6 820.14 803.44 0.013 *
GVP7 806.07 848.22 0.129
GVP8 815.39 823.89 0.123
GVP9 814.07 823.86 0.377

GVP10 809.13 834.84 0.301
GVP11 811.28 826.31 0.879
GVP12 805.72 853.25 0.647

Note: * p < 0.5.

With regard to the parents’ academic education (see Table 7), those people whose
parents had a medium level of academic education (secondary education and vocational
training) had a greater perception of situations related to hearing sexist comments than those
whose parents had a high level of education (university and post-university education).

Table 7. Results regarding comparison of perceptions of violent situations according to parents’ level
of academic education.

Item
Average Range

pLow
(n = 729)

Medium
(n = 335)

High
(n = 381)

No Studies
(n = 59)

GVP1 766.82 748.39 708.96 792.35 0.142
GVP2 752.38 772.31 727.50 765.11 0.530
GVP3 762.16 755.35 713.97 788.86 0.265
GVP4 742.99 763.63 735.92 836.68 0.275
GVP5 741.53 778.35 732.28 794.53 0.376
GVP6 749.02 795.23 697.47 807.11 0.013 *
GVP7 729.78 745.19 776.24 833.61 0.129
GVP8 737.24 744.98 761.01 864.86 0.123
GVP9 746.06 757.61 733.92 833.46 0.377

GVP10 747.40 747.05 738.12 849.50 0.301
GVP11 745.29 745.90 749.57 783.21 0.879
GVP12 753.64 731.44 754.28 795.30 0.647

Note: * p < 0.5.

In the case of the mothers’ academic education (see Table 8), those students whose
mothers had not received any academic education (no studies) had a greater perception
of situations related to psychological aggression than those whose mothers had any level
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of academic education, be it low (primary), medium (secondary), or high (university and
post-university).

Table 8. Results regarding comparison of perceptions of violent situations according to mother’s
level of academic education.

Item

Average Range
pLow

(n = 698)
Medium
(n = 350)

High
(n = 449)

No Studies
(n = 38)

GVP1 781.67 760.52 739.21 765.84 0.436
GVP2 771.27 777.12 747.43 786.91 0.723
GVP3 786.85 749.05 737.03 821.53 0.182
GVP4 772.30 744.53 754.71 940.54 0.038 *
GVP5 773.07 748.09 752.02 904.83 0.160
GVP6 774.75 772.39 737.73 779.03 0.518
GVP7 768.55 727.53 774.56 889.70 0.098
GVP8 770.28 739.25 768.99 858.16 0.331
GVP9 783.64 726.97 761.44 775.38 0.243

GVP10 773.14 716.28 786.67 767.07 0.116
GVP11 774.35 745.73 759.49 754.75 0.660
GVP12 767.60 740.92 780.81 772.21 0.570

Note: * p < 0.5.

5. Discussion

When evaluating gender violence in the university environment, few authors have
designed and analyzed scales with which to measure students’ thoughts and beliefs in this
context. The principal objective of this study has, therefore, been to verify whether the
GVP-S might be a good instrument with which to do so. According to the results obtained
after carrying out the psychometric analyses detailed above, the GVP-S has indices of
reliability and consistency that make it highly recommendable for this purpose, and the
first hypothesis proposed in this research is, therefore, confirmed. Previous studies have
analyzed scales with which to evaluate gender violence, as is the case of the Abuse Risk
Inventory (ARI), whose fundamental purpose is to identify women who are currently
victims of abuse and who are at risk from their partners or ex-partners [33]. The Emotional
Abuse Scale (EAS) is a scale that evaluates emotional abuse during courtship, with 54 items
grouped into 4 factors: hostile deprivation, dominance/intimidation, degradation, and
restrictive control [34]. This instrument can be adapted to people of both sexes with regard
to their partners. There is also the Partner Abuse Scale, Non-Physical (PASNP) [35], a
25-item scale that evaluates the magnitude of non-physical abuse perceived by the partner,
and which is intended for people who are in a relationship, co-habiting, or married [36]. All
of these studies have been carried out with the attainment of tools with which to measure
the different constructs and dimensions surrounding violence toward women and have
optimum qualities.

Moreover, with regard to the study presented herein, the research concludes that
women perceive situations in which there is a greater risk of gender violence, psychological
aggression, control (over the activities carried out, the company kept), jealousy (feeling of
possession), threatening and/or intimidating e-mails, and text messages, etc., in a more
significant manner than do men [18,19,36]. The second hypothesis proposed in this study
is, therefore, confirmed, since the women surveyed had a greater perception of violent
situations for women than did the men.

In the case of the degrees that the participants were studying, this research supports
the results obtained in previous studies [6,37]. These studies coincide with our results,
since the students studying for degrees in education are more sensitive as regards detecting
situations that may induce men to commit acts of violence against women. More specifically,
the students on Social Education and Primary Education degrees appreciated this type
of situation to a greater extent. It is, therefore, possible to confirm the third hypothesis
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which states that people studying for Social Science degrees have a greater perception of
gender violence.

The fourth hypothesis is confirmed because students showed similar perceptions
of gender-based violence, regardless of the type of high school establishment that they
attended. However, different results have been found in another research. Carrasco-Lozano
and Veloz-Méndez conducted a research in Mexico to identify the way in which students
from a state school and students from an independent Christian school learnt values. The
conclusions of this study were that values are learnt according to the type of school, and
that gender also determines the perception of these values [38]. In this regard, the study
also proves the importance of teachers’ idiosyncrasy and practices [39,40].

Parents are a fundamental pillar as regards the values that they instill in their children,
and their academic education is consequently an important variable in the educational
criteria they use and the relationship that is established between them [11,16,18]. However,
the conclusion reached after carrying out our study was that those students whose parents
have a medium level of education (secondary education and vocational training) are more
sensitive to sexist and obscene comments and rumors or attacks concerning their sex lives
than those whose parents have a high level (university and post-university) of academic
education. The fifth hypothesis is, therefore, only partially corroborated, since a greater
perception of gender violence situations is felt by those university students whose parents
have a lower level of academic education. Moreover, in the case of mothers, the lower their
academic education, the greater their children’s perception of gender violence.

The results of this research show that those students whose mothers have no academic
education (no studies) are more sensitive to situations related to psychological aggression
toward women when compared to the students whose mothers have any other level of
academic education, be it low, medium, or high. These results coincide with those obtained
in the studies by different authors [2,10,19,28,41], in which neither the students’ socio-
economic level nor their socio-educative level significantly correlated with their beliefs and
values [42].

6. Conclusions

The results shown in this paper contribute to showing the importance of carrying
out research into gender violence and sexual harassment in the university context. The
similarities between this study and the existing literature lead us to propose the design
of research tools that will analyze and evaluate the dimensions and constructs related to
violence toward women. This study contributes to the literature by providing an instrument
to measure students’ thoughts and beliefs about gender-based violence. The E-PVG can be
considered an optimal and reliable scale for this purpose.

The parallelism found with other research reveals the difference between men and
women as regards their perceptions of situations in which there is a greater or lesser
risk of gender violence occurring in couples. Women perceive more risky situations for
gender-based violence than men (psychological aggression, control, jealousy, etc.).

Another finding is that students of education degrees show greater sensitivity to detect
situations that may induce men to commit violence against women. In addition, students
show similar perceptions of violence, regardless of the type of School in which they had
been previously enrolled.

The role of parents is crucial when it comes to value and education. Parents’ level of
education is related to their sensitivity to this type of violence. For illustrative purposes
parents with a medium level of academic studies are more sensitive to sexist, obscene
comments, rumors or attacks on sexual life, compared to parents with a high level of
academic education. It is also important to emphasize that for the very case of mothers,
the unschooled ones tend to be more sensitive towards situations linked to psychological
aggression against women.

The research shown herein also identifies the need to implement actions and programs
directed toward preventing sexist behavior and attitudes in university students.
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It is necessary to highlight the importance of the students’ cultural context and the con-
text of their families since their parents’ academic education and the educational guidelines
they provide affect their perceptions of situations in which gender violence occurs.
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