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Abstract:
Despite their numerous advantages, Rubrics have come under some criticism
recently, some of it is reasonable, but much of it is not (Spandel, 2006). This
article will spot the light on the rubrics as a formative assessment tool, starting
with its definition, its benefits, and finally a debate between its supporters and
opponents. In education, we need an ongoing conversation about assessment
tools not just in our professional community, but in our classrooms, with students;
that key piece of dialogue is all too often overlooked by all of those who extol
the rubric’s usefulness or who prophesy the doom it may bring (Gilmore ,2007) .
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1. Introduction
Assessment culture is recently moving away from traditional assessment, which
focuses on testing of knowledge, to a new assessment culture that focuses on
assessing

complex

thinking,

information

processing,

and

effective

communication (Nitko & Brookhart, 2011). Teachers’ started to focus on
performance-based assessment instead of traditional assessment methods such
as multiple-choice tests (Kahl, 2008). Thus, performance assessment moved
from being a fashionable innovation in education to a recognized element in
teaching, learning and assessment (Wiggins & McTighe, 2005).
Formative assessment or assessment for learning can be used to facilitate
learning by providing students with the opportunities to judge their own work
and learning progress based on feedback to various kinds of teacher-made
tests and performance tasks such as student portfolios. A shift in focus from rote
learning and the memorization of the content of core subjects to the mastery of
higher order thinking skills as well as self-direction skills such as learning how to
learn is also driven by the need for 21st century skills, knowledge and
competencies (Song & Koh, 2010).
Assessment become formative when it is used to meet all students’
needs, and help them to reach the desired level, by trying to bridge the gap
that exists by their current level and their desired level; in this way, student will
be more motivated to learn and will not feel that they cannot because they do
not have the ability (Black & William, 1998).
Good body of literature describes rubrics as alternative assessment tools
for performance assessment (Wiggins, 1991; Hafner & Hafner, 2003; Popham,
1997; Luft, 1997; Stuhlmann et al. 1999). In addition, Montgomery (2000) claimed
that rubrics could be considered as tools for authentic assessment. According
to Shepard (2001) authentic assessment focuses on demanding tasks that
involve creativity and critical thinking. In addition, authentic assessment should
be integrated with teaching and should be continuous process. Moreover,
learning goals and teacher’s expectations should be clear to students at the
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beginning of instruction, and students should involve in the process of
assessment through either self or peer assessment.
Rubrics fulfil the requirements mentioned by Shepard (2001) First, rubrics
are used to assess significant assignments, which are designed to measure
types of higher order learning, such as complex thinking, information
processing, and effective communication (Marzano et al, 1993). Second,
rubric-referenced assessment is an ongoing process integrated with instruction.
Teachers prepare rubrics before instruction to clarify learning goals and to spell
out quality levels. Next, students use rubrics in conjugation with self and peer
assessment in an ongoing reflection and evaluation process of their
performance (Andrade, 2000; 2005; Andrade & Wang, 2008; Cooper & Gargan,
2009; Andrade, 1996). By this way, students become “thoughtful judges”
(Andrade, 1996: 15).

2. Definition of rubirc
The term rubric has been used in English since the 1400s, the English dictionary
defined rubric as a heading of different sections of a book, (Cooper & Gragan,
2009). Educators today use rubrics to refer to a category of behavior that can
be used to evaluate performance. Today’s rubrics involve creating a standard
and a descriptive statement that illustrates how the standard is to be achieved
(Popham, 1997). Rubrics are simply tools where lists of standards used to score
students’ work (Bush & Leinwand, 2000; Andrade, 1996).
A rubric is a scoring tool that offers information to students about the skills
they are expected to reach. It is a set of standards, criteria or evidences that
inform them about what they have to do to acquire those skills (Cebrian, 2009:
61).
Dannelle Stevens and Antonia Levi ( 2005) defined rubric as “a scoring
tool that lays out the specific expectations for an assignment, rubrics divided an
assignment in to its component parts and provide detailed description of what
constitutes acceptable or un acceptable level of performance for each of
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these parts.” Rubrics include four basic parts: (1) Task description. (2) Scale. (3)
Dimensions, (4) Descriptions of the dimensions.
Celia Reco (2011) defined rubric as a matrix to assess students work;
rubrics provide students with criteria to help them evaluate their own work.
Andrade (2008) argued that “Rubrics can be a powerful self-assessment tool—if
teachers disconnect them from grades and give students time and support to
revise their work.” A good rubric can orient learners to the concept of quality as
defined by experts in a field, inform self- and peer assessment, and guide
revision and improvement.
Although every rubric contain different level of details, they all nearly
contain the same component, Allen and Tanner (2006) noted that rubrics
contain three to five evaluation criteria that used to judge student responses,
and each evaluation criteria must emphasize the skill being evaluated, and
every criterion will guide the teacher to help his students to master that skill.
A rubric is a matrix that contains two dimensional checklists, one
dimension

presents

the

evaluation

criteria

and

the

other

describes

performance levels. The difference between rubrics and checklists is that rubrics
have extensive descriptions of the criteria of each level of the task and
emphasize on teacher's goal from evaluating students work. While check lists
provide limited information that indicates only whether the criterion exist or not,
and does not provide idea for potential (Flinders University Website, 2010).
Scoring rubrics could be either analytic or holistic. According to Nitko
(2001), a holistic rubric obligates the teacher to score the overall performance
as a whole, without judging the constituents separately. Analytical rubrics
require the teacher to score every process or to separate parts of the
performance and then to sum the scores of individual parts to obtain total
score. In analytical rubrics specific, highly categorized and extensive
descriptions of each level of quality of performance for each criterion are
provided (Gatha and Darcy, 2010; Mertler, 2001; Nitko, 2001).
The decision regarding which variation of the scoring rubric should be
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used in a given evaluation is dependent on many factors. First, the purpose of
the evaluation. Second, the time and effort intended to be spent for evaluating
certain performance. Third, the nature of the assignment itself and finally, the
nature of observed performance standards (Brookhart, 1999; Mertler, 2001;
Montgomery, 2001).

3. The benefits of using the rubric
Besides being an effective tool for authentic assessment (Montgomery, 2002),
Rubrics have the potential to enhance instruction and to promote learning
(Jonsson & Svingby, 2007; Andrade, Du, and Wang .2008). Rubrics facilitate
constructive and self-regulated learning (Hafner & Hafner, 2003; Sonia, 2010).
They increase students’ awareness of learning goals, clarify teacher’s
expectations, and explain the criteria needed to meet a quality performance.
In addition, rubrics provide students with appropriate feedback about their
strengths, weaknesses and their progress in achieving teacher’s expectations,
and

direct

them

toward

self-evaluation.

The

result

is

often

marked

improvements in the quality of student work and in learning. (Allen & Tanner,
2006; Andrade, 2005; Andrade et al, 2008; Cooper & Gargan, 2009; Andrade,
1996; knight, 2006; Zimmerman & Schunk, 2001).
Rubric is valuable to both teacher and the student as a quick and clear
summary of performance levels across a scoring scale, the top level of the
rubric communicates what exemplary work should look like and involves the
student in constructive learning and self-evaluation (Hafner & Hafner, 2003).
Rubrics provide opportunities for reflection for both teachers and
students. Students reflect on their current learning, on their progress, and the
requirements for achieving teacher’s expectation, also students’ involvement in
the process of designing a rubric develops their understanding, their ability to
become self-directed and help them develop insight into how they and others
learn (Allen& Tanner, 2006; Andrade et al, 2008).
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On the other hand, and during developing rubrics, teachers reflect on
their values, their learning goals, the extent to which these goals are reflected in
their instruction and their expectations for students’ learning (Allen & Tanner,
2006; Cooper & Gargan, 2009). Rubrics can help teachers think carefully and
critically about what they are teaching, what students need to learn, what
problems face students in their learning and how to determine the level at
which students have learned what's been taught. This reflection increases the
potential for enhancing instruction (Cooper& Gargan, 2009; Cebrian, 2009;
Moss, Gosnell, Brookhart & Haber, 2002).
In addition, rubrics increase the ability of students to judge a quality
performance (Cebrian & Accino, 2009; Goodrich, 1997). Rubrics help teachers
to think critically and carefully about the purpose and aims off the assessment,
they are carrying out. In addition, rubrics help teacher to decide on the criteria
and the quality of assessment they are intending to complete. Moreover,
rubrics give teachers detailed feedback about the level at which students
have learned, what has been taught through providing teachers with a clear
and quick summary of performance levels across scoring scales (Cooper &
Gargan, 2009; Andrade, 1997; Hafnes &Hafner, 2003).
Rubric can be a powerful communication tool when shared among
teachers, students, and parents. A rubric provides a mean for teachers and for
their colleagues’ to clarify their vision of excellence and convey that vision to
students and parents (Cebrian & Accino, 2009, Perlman, 2003).
Rubrics make the assessment process more accurate and fair. Since the
criteria is determined and shared with the students (Wolf & Stevens 2007).
“Well-designed rubrics make the assessment process more valid and
reliable; their real value lies in advancing the teaching and learning process.
But having a rubric doesn’t necessarily mean that the evaluation task is simple
or clear-cut. The best rubrics allow evaluators and teachers to draw on their
professional knowledge and to use that professional knowledge in ways that
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the rating process doesn’t fall victim to personality variations or limitations of
human information processing” (Wolf & Stevens, 2007:13).
Rubrics support development of skills. A team work in Iowa (Iowa State
University) conducted a research aimed to examine the use of rubrics in
supporting the development of students' problem-solving skills. The results
indicate that rubrics are helpful in assisting student understand course-specific
learning outcomes. In addition, it is important to involve students in revising and
finalizing the rubrics, with a discussion about the characteristics of the excellent
work, and to engage students in the learning experiences they hope to
achieve. Moreover the study revealed that Rubrics allow students to learn in
new ways and can improve communication between teacher and students.
And that rubric student had the opportunity to learn from one another, and
that rubrics can help students form and adapt lifetime standards for assessing
performance. Rubrics represent an effective assessment and feedback tool,
having students

assess

their

own work before

submission with these

benchmarks, helps students to identify ways to improve the quality of their
efforts. Finally the study showed that rubrics were generally useful and
favourable

received

by

the

students

(Saunders,

Glatz,

Huba,

Griffin,

Mallapragad, Shanks, 2003).
Andrade & Du (2005) On their study that aim to understand student
perspectives

on

rubric-referenced

assessment,

fourteen

undergraduate

students discussed the ways in which they used rubrics to plan an approach to
an assignment, check their work, and guide or reflect on feedback from others.
The students said that using rubrics helped them focus their efforts, produce
work of higher quality, earn a better grade, and feel less anxious about an
assignment. Their comments also revealed that most of the students tend not to
read a rubric in its entirety, and that some may perceive a rubric as a tool for
satisfying a particular teacher’s demand, rather than as a representation of the
criteria and standards of a discipline.

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

99

Maha Azmi Dandis

Orsmond, Merry & Reiling (2002) conducted a study that aims to
investigate student-constructed marking criteria in the presence of exemplars.
The findings demonstrate that (1) exemplars help students gain better
understanding of the marking criteria or the subject standards; (2) exemplars
help produce higher quality outcomes; (3) exemplars help produce meaningful
formative feedback; (4) students can make more objective judgments through
peer assessment than through self-assessment.
Keefer (2010) conducted a study that aimed to explore how rubrics
impacted students learning, as well as whether using rubrics influenced the
likelihood that they would use rubrics in the future as teachers. In this study, (45)
undergraduate students enrolled in educational psychology were provided
rubrics for each of the two writing assignments assigned during the semester. At
the end of the semester, students were asked about their use of rubrics as well
as the relationship between rubrics and performance. Student perceptions of
rubric importance highlighted the importance of using rubrics as pre service
teachers. Responses indicated that preserves teachers who used rubrics as
students may be more likely to use rubrics in their own teaching.
Hafner and Hafner (2003) conducted a study that focused on the validity
and reliability of the rubric as an assessment tool for student peer-group
evaluation in an effort to further explore the use and effectiveness of the rubric.
They provide statistical documentation of the validity and reliability of the rubric
for student peer-group assessment; they conclude that the use of the rubric in
combination with peer assessment provides an effective teaching and learning
strategy, that the rubric is a useful assessment tool for peer-group (and self-)
assessment by students.
Dibyendu Choudhury (2012) shared his experience of developing and
applying rubrics to assess students’ performance in a course taught using cases
and development of conceptual framework. The results from his experience
indicate that rubrics are not only an effective assessment tool but also provide
a large amount of data that could be analyzed to provide appropriate
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feedback to students, moreover it would quantify the learning and academic
outcome. Also, effective use of rubrics facilitates instructors and administrators
to know about the quality of the program and the effectiveness of the course
and its pedagogy.
Angela Leonhardt (2005) talked about using Rubrics as an assessment
tool in music class; she said that with the consistent use of rubrics, her students
have more opportunities for musical performances as they attain a deeper
understanding of the subject area. Each performance can also increase
students' Higher-Order Thinking as they are encouraged to discuss the
performance using correct musical language.
A project study titled Formative and Peer-to-peer Evaluation Using a
Rubric Tool. Cebrián de la Serna (2009) have proved positive results of the use
of an e-rubric and peer-to peer evaluation, the most important advantages
that they have encountered in this project:
o

E-rubrics allow for a more interactive and dynamic communication
between professors and students.

o

Teachers can know immediately both, the scope of particular skill by all
students, and the scope of all the skills of a particular student.

o

Teachers know and can easily distinguish which skills are more/less
problematically acquired by students.

o

E-rubrics may be edited for a better understanding during the assessment
process, and this can be done immediately.

o

Students can readily have access to the evaluation of their skills; know
which skills they have acquired and which are still to be developed.

o

They found that e-rubrics were evidenced to be more successful in small
groups with a Project-Based- Learning methodology, than in large groups.

o

Students reflect upon evaluation and its reach. They analyse assessment
criteria and standards further than they would do in a more traditional
model. Then reflecting during the learning process and for the whole course
influences positively on their final results.
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o

Occasionally peer reviews are harder and more critical than teachers’
assessment, particularly because of the wrong internalization and
application of the criteria.
A group of researchers conducted a study in which their main concern

was assessment for learning through assessment rubrics, they discovered that
using the rubric as a tool of assessment was a source for providing feedback, it
was used as a guide that helps the teacher to focus on students learning, they
believed that using the rubric guides the students will achieve the teaching
goals; in addition, using the rubric facilitates the communication and the
elaboration between the teacher and the student that led an effective
evaluation. Using the rubric with the students helps the student to realize that
mistake is the way to learn, and to enhance their work, in this way student
become more independent; they know what they choose and why. They
conclude that “assessment becomes not only the measurer of impact, not just
the index of change, but the change itself” (Escolar, Rico, Agudo, Pérez., 2010:
1).
Santero, Flores, Gordillo, (2010), developed a rubric for each of the
practices that the students have to perform in the course. They provide the
students with description of the required competencies and the grades for
each section of the activity, and when developing the rubric they tried to help
the students detect their mistakes and improve their performance in order to
get the scores. They conclude that using the rubric was very useful to both
teachers and students because it provides the students with the level of their
learning, and also with criteria needed to meet teacher’s expectation.
Additionally, it helps them to better understand the content, and for the
teachers it was useful in correcting every part of the practices.
Lee & Lee (2009) examined the effects of instructional rubrics on class
engagement behaviors and the achievement of lesson objectives in the
Korean language class by students with mild mental retardation and their
typical peers. Found that Instructional rubrics also enhanced class engagement
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behaviors of students with mild mental retardation drastically, instructional
rubrics help students to be aware of the lesson objectives, and guide them to
monitor their performance during the class. And also found that using rubric
affect students achievement positively. And they suggest that “the utility of
instructional rubrics not only as an inclusive class-wide assessment tool, but also
as an instructional strategy that systematically assists students with disabilities to
make meaningful progress in the general curriculum”.
Rubrics through determining the goals, criteria, standards expected help
to clarify what good performance is. So in order to achieve a performance
target: first, there has to be an alignment between the task goal set by the
student and the assignment goal set by the teacher. Second, examples of
performance define an objective and valid standard against what student can
compare their work. Finally, discussions that clarify the criteria and standards. In
addition Peer discussions can be helpful in exposing students to alternative
perspectives on problems and to alternative tactics and strategies (Wiliam,
2008).

4. Debate on using rubrics
Despite their numerous advantages, rubrics have come under some criticism
recently, some of it is reasonable, but much of it is not (Spandel, 2006). Wilson.
(2007) noted that rubrics “encourage conformity and an overly formal style.
Cooper and Gargan (2009) argued that rubrics then “can become the
overbearing framework that shapes student work, forcing everyone to look at
problems and solutions in the same way, thus discouraging new ideas and
approaches. Creative students--those thinking "outside the box" and beyond
the rubric--will be penalized’’. Spandel (2006) defend that this can only happen
if we use a language in our rubric that affirm the value of such thing, and
added that rubrics are like a guide that provide students with direction to have
the necessary skills, that doesn’t put a ceiling on performance, and asserted
that many students may exceed expectations.

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

103

Maha Azmi Dandis

Khon (2006) also criticized and dismiss rubric as a merely a list of
expectation, a tool that promotes standardization, and encourage conformity,
Wilson (2007) complains that rubrics, and their list of general comments, are
clumsy in theory and in practice. They are tools of standardization that tear at
the basis of the rhetorical heart of writing.
Spandel (2006) responds that it is unreasonable to imagine that we are
somehow ruled by the rubrics we design. Rubrics cannot impede our
understanding of writing. They document what we know at present, but they
cannot prohibit exploration of new ideas. In fact, rubrics help us surmount
randomness, flat-out bias and inconsistency. They do not, however, require
teachers to desert individuality or stop responding on a personal level. Andrade
(2005) asserted that although rubrics could be used as educative tools, they do
not replace good instruction. Students still need models, feedback, and
opportunity for dialogue.
Turley and Gallagher (2008) explicate that it is true that evaluative
criteria are idiosyncratic to each piece of writing. But in high school and
college classrooms, we also need to develop writing communities in which we
acquire shared vocabulary for talking about and evaluating pieces of writing.
Khon (2006) argued that rubrics actually help to legitimate grades by
offering a new way to derive them. They do nothing to address the terrible
reality of students who have been led to focus on getting A’s rather than on
making sense of ideas. Spandel (2006) argued that if produced in adequate
thought and used with discretion and understanding, they become among the
best instructional tools available to instructors.
Spandel (2006) asserted that rubric like any instructional tool or method
can be misused. She explains that rubrics are not all the same. Some are
unclearly written and are more accusatory than helpful. Some emphasize a
prescribed approach to writing or stress on mechanics at the expense of
content. However, good rubrics always embrace what we most deeply value.
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Andrade (2005) agreed that rubrics that neglect important issues such as
validity, reliability and equity are dysfunctional. Rubric should be aligned with
reasonable and respectable standards and with the curriculum being taught.
In addition, rubrics should be used several times by different people to check
for reliability. Moreover, equity issues should be taken in consideration to be sure
that the score received by a student has nothing to do with gender, race,
ethnicity or socioeconomic status (Andrade, 2005).
Jonsson and Svingby (2007) argued that with regard to validity, research
does not provide good evidence for rubrics as valid scoring tools. However,
rubrics have consequential validity since research prove that rubric influence
teaching and learning positively.
Jonsson and Svingby (2007, p. 136) added that Rubrics are “regulatory
device[s] for scoring, it seems safe to say that scoring with a rubric is probably
more reliable than scoring without one”.(Johnson, Penny, & Gordon, 2001)
agreed that analytical rubrics provide more reliable results than General rubrics.
In addition, task-specific rubrics provide more generalizabel and reliable
scoring (DeRemer, 1998; Marzano, 2002).
Moskal (2000) argued that rubrics provide reasonably objective
assessment as they clarify schemes for evaluation ahead of time. Cooper &
Gargan, (2009) asserted that assessment with rubrics is subjective especially
when teachers try to convert the qualitative descriptions of a criterion into
scores. Jhon Mora and Hector Ochoa (2010) added that Rubrics make the
expectation of the school or department clear and specific, Rubrics also
provide objectivity grades, facilitate grading, and enable students to have a
better understanding of their strengths and weaknesses. Spandel (2006)
clarified that no teacher believe that rubrics makes us totally objectives, and
added that subjectivity is not wrong or even harmful- unless we use it as an
excuse not to make our scores or grades defensible.
Andrade (2005), Cooper and Gargan, (2009) agreed that Rubrics require
time and effort in their construction and application, in addition, students need
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much explanation and practice before using them, Brian Beatty (2008) also
agreed that the main disadvantages relate to the time and precision required
to develop a genuinely useful rubric, once constructed they can be reused
over and again but require continuous thoughtful review and revision.
Andrade (2000) asserted that “rubrics make assessing student work quick
and efficient, and they help teachers to justify to parents and others the grades
that they assign to students.” Kohn (2006) criticized using the rubric as selfjustification strategy for the grades they put to students. Spandel (2006) argued
that we need to offer reasons for our reactions and to show that those reasons
are based on sound criteria” rubrics make us accountable for scores and
grades that affect human lives”.
Gilmore (2007) argued that we also don’t want to condemn a practice
simply because it also helps parents navigate the complexities of assessments
that are often quite different from any they experienced themselves in school.
Rubrics are likewise commended for their ability to make sure different teachers
in different classrooms are scoring in the same way, but educators are right to
mistrust such a demand for conformity, it’s not bad in and of itself that two or
more teachers might respond to the same paper in the same way, but again,
such uniformity should be a possible by-product, not a goal.
Spandel (2006) pointed that the real problem with existing writing
assessment does not lie with rubrics but with what we value. Rubrics are not
pushing us to value low-level skills. Instead, it is our own discourage and our
reluctance to embrace the complication of truly good quality writing. We do
not frequently credit design or voice or thinking because these things can
practically never be assessed in a quick, assessment-at-a-glance manner. Thus,
the recognition of such qualities requires time and shrewd perceptive reading.
It demands a belief that such qualities are just as important as spelling. Once
we fully believe in that, our rubrics will endorse our beliefs.
Gilmore (2007) also offered the following six guidelines that extend the
conversation about the ways rubrics work or do not work. First, rubrics should be
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tools that focus teacher commentary, and not substitute it. Second, rubrics
should be used according to a certain pedagogy that has not yet been fully
investigated. Many teachers have used rubrics as assessment tools, not as
teaching tools. We have to explore the pedagogical value of rubrics
incorporation into classrooms through, for example, discussion groups,
metacognitive writing, or think-pair-share activities. Gilmore Asserted that
Rubrics make excellent springboards for class discussions about writing. Along
with model essays and good prompts, they provide students and teachers the
ability to deconstruct writing and explore aspects of, say, voice or syntax
through the same good practices we use to discuss literature itself.
Third, students should be involved in creating the rubrics. Fourth, rubrics
should be varied and flexible in order to adjust to the needs of the students.
Turley and Gallagher (2008) declare that any educational tool becomes less
instructionally helpful and more potentially harmful to educational integrity if it is
not developed within the classroom context. Hence, a rubric that is created in
this manner does not substitute engaged response. Rather, it is a tool for
rendering more of it. While the language of the rubric corresponds to a
consensus of the values of a certain group of writers, it also launches
conversation. It is a place to start, and certainly not a place to end. Fifth, rubrics
should encourage and reward the writing process as well as the final product.
Finally, the positive effects of using rubrics should not be ignored, and also they
should not be used as justifications that validate the tool’s existence.
Turley and Gallagher (2008) believe that the debate on the uses of
rubrics has been structured in limited ways. It makes little sense to reject or
accept a tool without careful attention to how, why, by whom, and in what
contexts it is utilized. They propose a set of questions that can aid us to assess
the value of rubrics or any instructional tool. The questions are: (1) what is the
tool used for? (2) In what context is it utilized? (3) Who makes decisions? (4)
What ideological agenda guides those decisions? .The authors believe that
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these questions provide an approach for making judgments about the uses of
rubrics.
Kohn. (2006) argued that neither we nor our assessment strategies can
be simultaneously devoted to helping all students improve and to sorting them
into winners and losers. That’s why we have to do more than reconsider rubrics.
We have to reassess the whole enterprise of assessment; the goal being to
make sure it’s consistent with the reason we decided to go into teaching in the
first place. Spandel (2006) Called that we should not abandon rubrics, and we
should make them better by ensuring that they embrace what we really value.
Let’s also create them in ways that leave space for thinking and opportunities
for reflection. Gilmore (2007) asserted that in education, we need an ongoing
conversation about assessment tools not just in our professional community, but
in our classrooms, with students; that key piece of dialogue is all too often
overlooked by all of those who extol the rubric’s usefulness or who prophesy the
doom it may bring.

108

Referencias bibliográficas
ALLEN, D. & TANNER, K. (2006). Rubrics: Tools for Making Learning Goals and
Evaluation Criteria Explicit for Both Teachers and Learners. CBE-Life
Sciences Education, 5, 197.
ANDRADE , H. (1996). Understanding Rubrics. Educational Leadership, 54 (4).
ANDRADE, H. (2000). Using Rubrics to Promote Thinking and Learning.
Educational Leadership, 57(5), 13.
ANDRADE, H. (2005). Teaching with Rubrics: The Good, the Bad, and the Ugly.
College Teaching, 53(1), 27.
ANDRADE, H., DU, Y. & WANG, X. (2008). Putting Rubrics to the Test: The Effect of
a Model, Criteria Generation, and Rubric-Referenced Self-Assessment on
Elementary School Students’ Writing. Educational Measurement: Issues
and Practice, 3-13.

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

Benefits and Criticism. Should We Support or Neglect Using Rubrics? Evidences from a Literature
Review

BEATTY, B. (2008). In Support of scoring Rubric, ITEC 865 E –learning, Erica
Rutherford.
BLACK, P. & WILIAM, D. (1998). Assessment and classroom learning. Educational
assessment: Principles, policy and practice, 5(1), 7-74.
BROOKHART, S., MOSS, C. & LONG, B. (2008). Formative assessment that
empowers. Educational Leadership, 66(3).
BUSH, W. & LEINWAND, S. (2000 ).Mathematics Assessment: A Practical
Handbook for Grades 6-8. NCTM.
CEBRIAN, M. (2009). Formative and peer-to-peer evaluation using a rubric tool.
Reflections and Innovations in Integrating ICT in Education, 60-64.
CEBRIAN, M. & ACCINO, J. (2009). From the e-Portfolio to Federation
Technologies: The Agora Virtual® Experience, International Seminars on
teaching, research and innovation at University of Malaga.
CHOUDHURY, D. (2012). Rubrics As An Analytical Tool For Indian. Business
Schools With Conceptual. Model Using Sem. International Jouranal of
Innovative Research & Development, 1(1).
COOPER, B. & GARGAN, A. (2009). Rubrics in education old term, new
meanings. Phi Delta Kappan, 91(1), 54.
DEREMER, M. (1998). Writing assessment: Raters’ elaboration of the rating task.
Assessing Writing, 5, 7–29.
ESCOLAR, M., RICO, M., AGUDO, E. & PÉREZ, G. (2010). Evaluar para aprender a
aprender a través de las rúbricas de evaluación. Las rúbricas de
evaluación en el desempeño de competencias: ámbitos de investigación
y docencia. International Workshop on «Assessment Rubrics in the
Performance of Competences: Research and Teaching Areas.
FLINDERS UNIVERSITY WEBSITE. (2010). What is a rubric, Retrieved from
http://www.flinders.edu.au/teaching/teachingstrategies/assessment/grad
ing/rubric.cfm
GATHA, M. & DARCY, P. (2010). rubrics at play, Mathematics Teaching in the
Middle School, 15(6).

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

109

Maha Azmi Dandis

HAFNER. J. & HAFNER. P. (2003).Quantitative analysis of the rubric as an
assessment tool: an empirical study of student peer-group rating.
International Journal of Science Education, 25(12),
JONSSON, A. & SVINGBY, G. (2007). The use of scoring rubrics: Reliability, validity
and educational consequences. Educational Research Review, 2 (2),
130.
KAHL, S. (2008). The Assessment of 21st Century Skills: Something Old, Something
New, Something Borrowed. Paper presented at the Council of Chief
State School Officers 38th National Conference on Student Assessment,
Orlando, FL.
KEEFER, L. (2010). Rubric-referenced assessment in teacher preparation: An
opportunity to learn by using, A Peer-Reviewed Electronic Journal, 15(8).
KNIGHT, L (2006). Using rubrics to assess information literacy. Reference Services
Review, 34(1), 43.
LEE, E. & LEE, S. (2009). Effects of instructional rubrics on class engagement
behaviors and the achievement of lesson objectives by students with mild
mental retardation and their typical peers. Education and Training in
Developmental Disabilities, 44(3), 396-408.
LEONHARDT, A. (2005). Using Rubrics as an Assessment Tool in Your Classroom,
ERIC EJ760244.
LUFT, J. (1997). Design your own rubric. Science Scope, 20, 25–27.
MARZANO, R., PICKERING, D., & MCTIGHE, J. (1993). Assessing Student
Outcomes: Performance Assessment Using the Dimensions of Learning
Model. Alexandria, VA: Association for Supervision and Curriculum
Development
MERTLER, C. (2001). Designing scoring rubrics for your classroom. Practical
Assessment,

Research

&

Evaluation,

7(25).

Retrieved

from

http://PAREonline.net/getvn.asp?v=7&n=25 .
MONTGOMERY, K. (2001). Authentic assessment: A guide for elementary
teachers. New York: Longman.

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

110

Benefits and Criticism. Should We Support or Neglect Using Rubrics? Evidences from a Literature
Review

MORA,

J.

&

OCHOA,

H.

(2010).

Rubrics

as

an

evaluation

tool

in

Macroeconomics. Economics, Management, and Financial Markets, 5 (2),
237–249.
NITKO, A. & BROOKHART, S. (2011). Educational assessment of students (6th ed.).
PERLMAN,

C.

(2003).

Performance

assessment:

Designing

appropriate

performance tasks and scoring rubrics. In C. Boston (Ed.), Measuring up:
Assessment issues for teachers, counselors, and administrators. (pp. 497506). College Park, MD: ERIC Clearinghouse on Assessment and
Evaluation.
POPHAM, W. (1997). What’s wrong and what’s write with Rubrics. Educational
Leadership, Association For Supervision And Curriculum Development,
55,(2), 72-75
RECO, C. (2011). Diseño e implementación de rúbricas para la evaluación de
portafolios digitales, presented at VIII Jornadas Internacionales de
Innovación Universitaria. Retrieved from http://celiarico.wordpress.com.
SANTERO, J., FLORES, J. & GORDILLO, J. (2010). El Sistema De Rúbricas: Un
Ejemplo Práctico Rubric System: A Practical Example, Las rúbricas de
evaluación en el desempeño de competencias: ámbitos de investigación
y docencia. International Workshop on Assessment Rubrics in the
Performance of Competences: Research and Teaching Areas.
SAUNDERS, K., GLATZ, C., HUBA, M., GRIFFIN, M., MALLAPRAGAD, S. & SHANKS, J.
(2003). Using Rubrics to Facilitate Students’ Development of Problem
Solving Skills, Proceedings of the 2003 American Society for Engineering
Education

Annual

Conference

&

Exposition.

Retrieved

from

http://www3.cbe.iastate.edu/CRCD/ref/ASEE_PAPER_03.pdf
SHEPARD, L. (2001). The role of classroom assessment in teaching and learning.
In V. Richardson (Ed.) Handbook of research on teaching. (pp. 10661101). Washington, D.C.: American Educational Research Association.
SHULMAN, L. (1986).Those Who Understand: Knowledge Growth in Teaching,
Educational Researcher, 15, 4-14,

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

111

Maha Azmi Dandis

SONG, E. & KOH, K. (2010). Assessment for Learning: Understanding Teachers’
Beliefs and Practices. IAEA, Assessment for the future generation, retrieved
from
http://www.iaea2010.com/index.php?option=com_content&view=article
&id=111:assessment-for-learning-understanding-teachers-beliefs-andpractices&catid=37:classroom-assessment&Itemid=89
SONIA, L. (2010). El andamiaje en la enseñanza: potencial de las rúbricas y las
tutorías.Las rúbricas de evaluación en el desempeño de competencias:
ámbitos de investigación y docencia. International Workshop on
Assessment Rubrics in the Performance of Competences: Research and
Teaching Areas.
SPANDEL, V. (2006). In defense of rubrics. The English Journal, 96(1), 19-22.
STEVENS, D. & LEVI, A.(2005).Introduction to Rubric, An assessment tool to save
grading time, Convey effective feedback and promote students learning
retrieved

on

4-6-2012

at:

.http://books.google.es/books?id=LIxWgDn8_N0C&printsec=frontcover&s
ource=gbs_ge_summary_r&cad=0#v=onepage&q&f=false
TURLEY, E. & GALLAGHER, C. (2008). On the uses of rubrics: Reframing the great
rubric debate. The English Journal, 97(4), 87-92.
WIGGINS, G. (1991). Standards, not standardization: evoking quality student
work. Educational Leadership, February, 18–25.
WIGGINS, G., & MCTIGHE, J. (2005). Understanding by Design.Alexandria, VA:
Association for Supervision and Curriculum Development.
WILIAM, D. (2008). Improving Learning in Science with Formative Assessment.
Assessing Science Learning, proceeds from an NSTA Conference.
Retrieved

from

http://www.nsrconline.org/pdf/H2010_Formative_Assessment.pdf
WILSON, M. (2007). Why I won’t be using rubrics to respond to students’ writing.
The English Journal, 96(4), 62-66.

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

112

Benefits and Criticism. Should We Support or Neglect Using Rubrics? Evidences from a Literature
Review

WOLF, K. & STEVENS E. (2007). The Role of Rubrics in Advancing and Assessing
Student Learning. The Journal of Effective Teaching, 7(1), 3-14.
ZIMMERMAN, B. & SCHUNK, D. (2001). Self-Regulated Learning and Academic
Achievement: Theoretical Perspectives. Mahwah, NJ: Lawrence Erlbaum.
Retrieved from books.google.com.

Cómo citar este artículo:
Azmi Dandis, M. (2014). Benefits and Criticism. Should We Support or Neglect
Using Rubrics: Evidences from a Literature Review. EDMETIC, Revista de
Educación Mediática y TIC, 3(2), 91-113.

113

edmetic, 3 (2), 2014, E-ISSN: 2254-0059; pp.91-113
 edmetic, Revista de Educación Mediática y TIC

